
 ENGLISH MEDIUM TERM PLAN 

YEAR 5 
Autumn Term 2019  

Week 1 
3 days 

2 3 4 5 6 7 H/T 1 2 3 4 5 6 7 8 

Novel / 
Texts 

Baseline Gangsta Granny – David Walliams  
UFO Diary - Satoshi Kitamura 

 Cosmic – Frank Cottrell-Boyce  
UFO Diary - Satoshi Kitamura 

Genre Setting 
description 

Recount – Newspaper/ Diary Narrative – Flashback story   Persuasion  Recount – Diary 
(Word count)  

Assessment 
Discussion Text  

Reading 
 
 
 
 

 Express personal opinions 
about a wide range of texts 
 
Make comparisons within and 
across texts 
 
Identify and discuss the 
significance of recount texts 
that are structured in 
different ways and for 
different purposes 
 
Ask questions in order to 
interrogate the text 
 
Summarise main ideas from 
more than one paragraph, 
identifying key details that 
support the main ideas 
 
Make inferences based on 
textual evidence e.g. read 
between the lines and 
find evidence for the 
interpretation 
 
Explain inferred meanings 
drawing on evidence across the 
text 

 

Understand how writers use 
language for comic and dramatic 
effect. 
 
Review different ways to build 
and present a character, (e.g.) 
using dialogue, action or 
description and discuss children’s 
response to particular characters. 
 
Understand how word meanings 
change when used in different 
contexts. 
 
Recognise nuances in vocabulary 
choices. 
 
Identify examples of effective 
description which evoke time or 
place. 
 
Explore author’s use of language, 
e.g. literal and figurative language 
when describing settings. 

 Understand how writers use 
language for persuasive and 
dramatic effect 
 
Understand how word meanings 
change when used in different 
contexts 
 
Recognise rhetorical devices e.g. 
those used to argue, persuade, 
mislead and sway the reader 
• Recognise nuances in 
vocabulary choices 
 
Make comparisons within and 
across different persuasive texts  
identifying some themes and 
conventions 
 
Identify viewpoint of different 
persuasive texts. 
 
Identify and discuss the 
significance of       persuasive 
texts that are structured in 
different ways. 

Express personal 
opinions about a wide 
range of texts 
 
Identify and discuss 
the significance of 
recount texts that 
are structured in 
different ways and 
for different 
purposes 
 
Ask questions in order 
to interrogate the 
text 
 
Summarise main ideas 
from more than one 
paragraph, identifying 
key details that 
support the main ideas 
 
Make inferences 
based on textual 
evidence e.g. read 
between the lines and 
find evidence for the 
interpretation 
 
Explain inferred 
meanings drawing on 
evidence across the 
text 

Ask questions in order to 
interrogate the text 
 
Check that the text makes sense 
to them,   discussing their 
understanding and explaining the 
meaning of words in context 
 
Summarise the main ideas drawn 
from more than one paragraph, 
identifying some key details that 
support them  
 
Make comparisons within and 
across  different discussion texts 
 
Identify viewpoint across texts 
 
In exploring persuasive texts, and 
those presenting a particular 
argument (see Progression in 
Persuasion), distinguish and discuss 
any texts which seems to be trying 
to present a more balanced or 
reasoned view, or which explore 
more than one possible perspective 
on an issue  
 
Through reading, identify the 
language , grammar, organisational 
and stylistic features of balanced 
written discussion 
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Writing 
 
 
 
 

 Explore the use of reported 
versus direct speech and 
compare the effect e.g. 
reported – for summing up 
opinions and glossing over 
detail; direct speech – for 
impact e.g. sharing a pertinent 
view of influential quote. 
 
Explore the balance of long, 
complicated sentence 
constructions within recounts, 
compared with shorter, simple 
sentence constructions, noting 
the need for both e.g. 
 
Explore the use of short, 
simple sentences to summarise; 
orientate the reader; dramatic 
effect 
Explore the use of longer, 
complex sentences to convey 
complex information. 

Use devices to build cohesion such 
as adverbs and adverbial phrases,  
use of pronouns, conjunctions and 
reference chains e.g.  
Adverbials :For a long time; 
That night; when I walked into 
the hall; Firstly, During break, 
After lunch 
Pronouns : everyone, the 
children, it was, I knew this by, 
He told us 
Repetition of vocabulary  
Reference chains : the village; 
houses; street 
 
Link ideas across paragraphs e.g. 
use of adverbial phrases for time, 
place , number or tense choices. 
 
Use dialogue to convey character 
and advance the action e.g 
“Lauren, I have just received a 
phone call from work, because 
we need to go to Antarctica so 
I can report the weather!” 

 Build cohesion within a paragraph 
e.g. use of pronouns and 
conjunctions e.g., then after that, 
this, firstly 
 
Use a wide range of presentational 
and organisational devices to 
structure text. 
 
Use mixed text types e.g. combine 
persuasion with other text types 
such as instructions, discussion and 
explanation. 
 
Link ideas across paragraphs e.g. 
use of adverbial phrases for time, 
place , number or tense choices. 
 
Writing is effectively controlled 
across texts e.g. closings refer 
back to openings. 
 

Explore the use of 
reported versus 
direct speech and 
compare the effect 
e.g. reported – for 
summing up opinions 
and glossing over 
detail; direct speech – 
for impact e.g. sharing 
a pertinent view of 
influential quote. 
 
Explore the balance 
of long, complicated 
sentence 
constructions within 
recounts, compared 
with shorter, simple 
sentence 
constructions, noting 
the need for both e.g. 
 
Explore the use of 
short, simple 
sentences to 
summarise; orientate 
the reader; dramatic 
effect 
Explore the use of 
longer, complex 
sentences to convey 
complex information 

Build cohesion within a paragraph 
,for example, then, after that, this 
firstly e.g. build on the range of 
connecting adverbs / adverbials 
used in year 4 to present further 
justification of a point of view, for 
example, moreover, besides 
which, additionally, similarly 
 
Structure includes :statement of 
the issues plus a preview of the 
main arguments; arguments for, 
plus supporting evidence; 
arguments against [or alternative  
view(s)], plus supporting evidence 
[a variant would be arguments and 
counter-arguments presented 
alternatively, one point at a time]; 
recommendation – summary and 
conclusion 
 
Writing is effectively controlled 
across texts e.g. closings refer 
back to openings 

 

Grammar 
Vocabulary 
Punctuation 
 
 

 Use brackets, dashes, and 
commas to indicate 
parenthesis 

Use semi-colon, colon and dash 
to indicate a stronger 
subdivision of a sentence than 
a comma 

Experiment with moving 
clauses and phrases around in 

Use the perfect form of verbs to 
mark relationships of time and 
cause e.g. She has downloaded 
some songs, …I had eaten my 
lunch… 
 
Use modal verbs or adverbs, 
indicating possibility e.g You 
should look for your little 
brother; she couldn’t run; what 
could she do now? 
 

 Use modal verbs or adverbs, 
indicating possibility e.g.  
 
Explore the use of adverbs of 
possibility and modal verbs in 
forming rhetorical questions e.g. 
Surely you would not want…? Can 
you imagine…? 
 
Explore which modal verbs are 
most commonly used in persuasive 
writing for example, those that 
express certainty and offer a 

Use brackets, dashes, 
and commas to 
indicate parenthesis 

Use semi-colon, colon 
and dash to indicate a 
stronger subdivision 
of a sentence than a 
comma 

Experiment with 
moving clauses and 
phrases around in the 

Use relative clauses beginning with 
who, which, where, when, whose, 
that or with an implied (i.e. 
omitted) relative pronoun. E.g. 
follow generic statements with 
more specific examples, for 
example, “There are those 
however who disagree. Mr T 
Rexus, who is a well-respected 
palaeontologist, has argued 
instead that…” 
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the text, considering the 
impact on engaging the reader 

Use relative clauses beginning 
with who, which, where, when, 
whose, that or with an implied 
(i.e. omitted) relative pronoun. 
For example, experiment with 
omitting the additional, non-
restrictive detail (in the form 
of a relative clause) from 
recounts and consider the 
effect on engaging the reader 
e.g. we were allowed to use…. 
 
Use expanded noun phrases to 
convey complicated information 
concisely e.g I came across a 
dirty skeleton in a cage in 
public view….. such a 
horrifying object in a local 
busy street…. 

 
Use modal verbs or adverbs, 
indicating possibility e.g. The 
ride may be too scary for 
little children…. 
 

Use relative clauses beginning 
with who, which, where, when, 
whose, that or with an implied (i.e. 
omitted) relative pronoun e.g. It 
was the ice cream van which 
could be heard from the bottom 
of the street. 
 
Use commas to clarify meaning or 
avoid ambiguity in writing. For 
example, use commas to list 
separate a list of  actions e.g. 
They got their ice cream, raced 
home, burst through the front 
door and screamed! Commas for 
clarity e.g. I gave a little smile, 
and began to dance. Commas to 
avoid ambiguity e.g. Let’s eat 
Grandpa… Let’s eat, Grandpa.  
 
Use semi-colon, colon and dash to 
indicate a stronger subdivision of 
a sentence than a comma. 
 
Use brackets, dashes, to indicate 
parenthesis. 

promise or commitment (must can, 
will) e.g. Not only can you enjoy 
the beautiful view but you can 
feed the ducks or do a spot of 
fishing… 
 
Use relative clauses beginning with 
who, which, where, when, whose, 
that or with an implied (i.e. 
omitted) relative pronoun e.g. 
Investigate examples of complex 
sentences, where information is 
layered up to add additional 
persuasive detail, and use in own 
writing, for example, The 
exquisite silk, which has been 
hand-stitched by expert weavers 
from India, glows with rainbow 
colours. 
Experiment with removing relative 
clauses from example texts and 
consider the effect 
 
Use dashes to mark the boundary 
between independent clauses e.g. 
It has four parts to it – a 
learning pool, a diving pool, a 
baby pool and two slides – the 
big slide is awesome  for older 
children… 

text, considering the 
impact on engaging 
the reader 

Use relative clauses 
beginning with who, 
which, where, when, 
whose, that or with an 
implied (i.e. omitted) 
relative pronoun. For 
example, experiment 
with omitting the 
additional, non-
restrictive detail (in 
the form of a relative 
clause) from recounts 
and consider the 
effect on engaging 
the reader e.g. we 
were allowed to 
use…. 
 
Use expanded noun 
phrases to convey 
complicated 
information concisely 
e.g I came across a 
dirty skeleton in a 
cage in public view….. 
such a horrifying 
object in a local busy 
street…. 

 
Use modal verbs or 
adverbs, indicating 
possibility e.g. The 
ride may be too scary 
for little children…. 

 

Use semi-colon, colon and dash to 
indicate a stronger subdivision of a 
sentence than a comma 

 

Spelling 
 
 
 

 1. Spelling Rules: Words ending 
in ‘-ious.’ 
2. Spelling Rules: Words ending 
in ‘–cious.’  If the root word 
ends in –cethe sound is usually 
spelled ‘-cious.’ 

4. Spelling Rules: Ending ‘-cial’ and 
‘-tial.’  After a vowel ‘-cial’ is most 
common and ‘-itial’ after a 
consonant.  But there are many 
exceptions.  

 7. Spelling Rules: Words ending in ‘-ant.’  ‘-ant’ 
Is used if there is an ‘a’ or ‘ay’ sound in the 
right place.  
8. Spelling Rules: Words ending in ‘-ance.’  ‘-
ance’ Is used if there is an ‘a’ or ‘ay’ sound in 
the right place.  

10. Spelling Rules:  Words ending in ‘-able’ and ‘-
ible.’  ‘-able’ is used where there is a related 
word ending ‘-ation.’ 
11. Spelling Rules: Words ending in ‘-ably’ and ‘-
ibly.’  The ‘-able’ ending is usually but not always 
used if a complete root word can be heard 
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3. Spelling Rules: Ending ‘-cial’ 
and ‘-tial.’  After a vowel ‘-cial’ 
is most common and ‘-itial’ 
after a consonant.  But there 
are many exceptions.  
 

5. Spelling Rules: Ending ‘-cial’ and 
‘-tial.’  After a vowel ‘-cial’ is most 
common and ‘-itial’ after a 
consonant.  But there are many 
exceptions.  
6. Challenge words 

9. Spelling Rules: Use –entand -ence after soft 
c (/s/ sound), soft g (/j/ sound) and qu.  There 
many exceptions to this rule.  

 

before it.    ‘y’ endings comply with previously 
learned rules and is replaced with ‘i’ as in rely > 
reliably  
12. Challenge Words 

Final write 
task 
Audience & 
Purpose 

 Write a recount based on the 
same subject such as a 
historical event, for two 
contrasting audiences, shifting 
levels of formality. 
Audience: Newspaper Readers  
Purpose: Report on a crime  

Plan and write a non-linear story, 
e.g. flashbacks and parallel 

narratives, where events are 
portrayed simultaneously.   

 
Audience: Child/ Adult  
Purpose: to entertain  

 Draft and write a persuasive letter 
for a real purpose, e.g. to comment 
on an emotive issue. 
 
Audience: Professional/Business 
man 
Purpose: To persuade a 
professional to allow you to travel 
to space  

Practice writing a 
recount with word 
limits, so that the 
pupils are forced to 
consider the precise 
level of formality 
required. 
 
Audience: 
Purpose: 

Audience: 
Purpose: 

Cross 
curricular 
 

 Explanation of scientific processes 
Non-chronological reports  
Space setting description  

 Instruction leaflet – Making a moon buggy 
Evaluation of D&T/Art Project  

Persuasive/discussion text – Do aliens exist?  


